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Abstract— The paper discusses the first-year results from 
the NEREUS project, an ERASMUS+ KA2 Strategic 
Partnership (2016-1-EL01-KA203-023637) for skills 
development in the field of “next generation networked media 
over 4G+ infrastructures”. It initially outlines the overall 
approach adopted by five European Higher Education 
Institutes (HEI) towards the implementation of a number of 
Intellectual Outputs in the areas of Informatics, 
Telecommunications and service/network Security, and 
presents the overall methodology/policy adopted for assessing 
the quality of the provided modules by external and internal 
advisory boards. In turn, the paper elaborates on the 
implementation of two Intensive Courses for assessing the 
educational/training content by real/actual audience, analyzes 
the evaluations results and describes the actions taken for 
enhancing the quality of the provided material, as well as 
NEREUS learning outcomes. The paper concludes by 
discussing the next steps within NEREUS and future work. 

Keywords— skill development; multidisciplinary talents; 
ICTs; networked media; 4G+ infrastructures 

I. INTRODUCTION 
Recent advances in Information and Communications 

Technologies (ICTs) have seen the typical boundaries 
between media and networking technologies to fade, giving 
rise to a new scientific and technological era, the so-called 
4G+, which can foster innovation and gear-up sustainable 
growth both at regional and national/global levels [1], [2], 
[3]. Progresses in cloud computing, wireless/mobile 
communications, social networks, Internet of Things (IoT), 
as well as 3-dimensional (3D) and high definition (HD) 

media, are only some examples that paved the way towards a 
unified media-network ecosystem, where people and 
businesses are so interconnected that global antagonism is 
inevitable. To sort through this new working/living space, 
“NEREUS” – an ERASMUS+ KA2 project funded under the 
Strategic Partnership framework – anticipates that new 
engineers must possess multidisciplinary talents in order to 
deal with emerging challenges from a large portfolio of 
economic, cultural and societal activities [4], [7].  

In this context, NEREUS aims to develop a curriculum 
for final-year undergraduate students and first-year 
postgraduate ones, that is able to provide them with adequate 
practical skills and the required research/innovation talents in 
cutting-edge ICT topics from the Informatics and Internet 
technologies, Telecommunications and Network engineering, 
Social Media sciences and service/network Security 
domains. To do so, NEREUS builds upon the Triangle-of-
Knowledge approach (Education-Research-Innovation) [5], 
[6] by exploiting its partners’ educational capacities, their 
established research know-how and their competence in 
innovation related activities. NEREUS hence 
designs/implements the educational and training material for 
five modules (Intellectual Outputs), focused on: i) novel 
media coding and “green” transport mechanisms, ii) open 
network architectures with service orchestration, iii) 
QoS/QoE modeling and management, iv) next generation 
cloud-based services, and v) secure and trustworthy 
communications. Each module comprises both theoretical 
and laboratory-based courses with a total load of 60 hours-
of-work that corresponds to 2 European Credit Transfer and 
Accumulation System (ECTS), including further reading of 
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relevant journal/conference publications and industrial 
standards, as well as self-assessment exams with multiple 
choices and case studies’ elaboration. Following the 
European rules/guidelines for Quality Assurance in Higher 
Education Institutions (HEIs) [8], [9], [10], each NEREUS 
module is subject to internal and external quality evaluation 
processes, among which is the assessment by real/actual 
audience, for optimizing the implemented courses to meet 
the students’ learning outcomes.  

This paper elaborates on the results from the first year 
implementation of NEREUS, focused on two Intellectual 
Outputs (modules) and their evaluation by actual audience 
through the corresponding Intensive Courses. Following this 
introductory section, Section II briefly describes each 
Intellectual Output, by presenting the overall implementation 
and the structure of the corresponding educational/training 
material. Section III discusses on the methodology/policy 
adopted for assessing the quality of the provided 
educational/training content, while Section IV analyses the 
evaluation results obtained during two Intensive Courses, 
which took place at the University of Malta and the 
Technological Educational Institute of Crete, respectively. 
The paper concludes by describing the next steps of 
NEREUS prior to submitting the final modules for 
recognition/accreditation to the relevant HEI’s bodies, as 
well as to the national Quality Assurance and Accreditation 
Agencies (at the project’s closure phase). 

II. NEREUS IMPLEMENTED INTELLECTUAL OUTPUTS 
NEREUS kicked-off in September 2016, and until now 

has implemented two (2) Intellectual Outputs (modules) of 
the anticipated curriculum, focused on i) novel media coding 
and “green” transport mechanisms, and ii) open network 
architectures with service orchestration. This section outlines 
the structure and the content of these two modules, by 
presenting the implementation strategy (i.e. partners’ role, 
tasks and deliverables) and the Intellectual Output content 
structured into identical but complementary courses of 
theoretical and practical training. All implemented material 
is accessible and free-of-charge to NEREUS learners as well 
as to the public (upon request), comprising interactive MS 
Power Point slides, audio-visual content, guidelines for 
lecturers and students, further reading material, self-
assessment exams and case studies exams.  

A. Novel media coding and “green” transport mechanisms 
The first Intellectual Output was focused on multimedia 

creation technologies for both Ultra-High Definition (UHD) 
and 3D applications, including signal processing techniques 
and algorithms for improved coding efficiency, error 
resilience and artifacts handling, along with novel transport 
mechanisms for environmental-friendly delivery in different 
networking environments (broadcast, Internet, mobile) based 
on MPEG Media Transport (MMT) and Dynamic Adaptive 
Streaming over HTTP (DASH) technologies. Towards 
implementing the relevant educational/training material, the 
Intellectual Output was organized in two Tasks:  

• Task O2.1 aiming to design and develop content 
related to “Novel Media Coding for UHD and 3D”. 
This focused on media coding schemes, such as High 
Efficiency Video Coding (HEVC)/Scalable HEVC 
and Multiview plus Depth using 3D-HEVC for novel 
immersive applications. 

• Task O2.2 aiming to design and develop the 
educational material related to “Future Media Green 
Transport”. This focused on media containers, 
including the work carried-out at standardization level 
by the MPEG Forum and 3GPP for MMT and DASH, 
and the exploitation of containers in modern delivery 
platforms for both HEVC/(S)HEVC and multi-view 
video plus depth.  

Both Tasks were coordinated by the Department of 
Communications and Computer Engineering (CCE) at the 
University of Malta (UoM), which has expertise in 
analyzing, modeling, and processing, coding, transmitting 
and decoding multimedia data travelling over fixed and 
wireless networks. UoM efforts were complimented by 
partner Technological Educational Institute of Crete (TEIC) 
in the domain of “UHD/3D media distribution over wireless 
and heterogeneous networks”, by partner Bordeaux INP 
(BxINP) in the field of “QoE evaluation methods for media 
delivery over the DASH container”, by partner University of 
Nicosia (UoN) in selected topics for the “creation of 
UHD/3D media in remote cloud platforms”, and by partner 
Kingston University (UoK) for content focused on the 
“security of UHD/3D media and watermarking at the 
production phase”. As a result, the final module comprised 
material for 10 theoretical and 2 lab-based courses in the 
above areas, as well as the relevant self-assessment exams 
and case-studies reading.  

B. Open network architectures with service orchestration 
This Intellectual Output was focused on recent advances 

for virtualized 4G+ infrastructures, including Software 
Defined Networks (SDN) and distributed control plane 
technologies, as well as Network Functions Virtualization 
(NFV) and mechanisms for elastic resource provision, 
Content Aware Networking and Small Cells design. Towards 
implementing the relevant educational/training material, this 
module was organized into three Tasks: 

• Task O3.1 aiming to design and develop content 
related to “SDN and NFV for media delivery over 
4G+ networks”. This focused on Media delivery over 
legacy and emerging infrastructures, including topics 
for SDN scalability by exploiting distributed control 
plane concepts, and new control plane instances for 
on demand workload changes. 

• Task O3.2 aiming to design and develop content 
related to “Dynamic resource allocation within cloud 
data centers”. This focused on resource reservation 
and provision schemes within cloud data centers, 
including resource auto-scaling mechanisms, state-of-
the-art configurations that predict future bandwidth 
demands during multimedia services provision, as a 
matter of the Media Events’ QoS/QoE requirements. 

• Task O3.3 aiming to design and develop content 
related to “Cloud resource migration and off-
loading”. This focused on cloud resource migration 
services, including techniques for multimedia flows 
processing at the network plane, network functions 
following the “Middleboxes” concept, by exploiting 
different backhauling techniques. 

All three Tasks were coordinated by the Department of 
Informatics Engineering at the Technological Educational 
Institute of Crete (TEIC), which has extensive R&D 



experience and educational know-how in fixed/mobile 
communications, service/network virtualization, Future 
Internet architectures, network management and 
administration techniques, and Service Oriented 
Architectures (SOA). TEIC efforts were complemented by 
partner UoM in the domain of “architectures and network 
configuration techniques supporting UHD/3D media delivery 
over MMT/DASH containers”, by partner BxINP for topics 
on “network-awareness tools at the service layer and service-
awareness at the network plane”, by partner UoN in the area 
of “cloud off-loading techniques”, and by partner UoK for 
topics focused on “secure end-to-end communication 
including virtualized network functions”. Similarly to the 
previous Intellectual Output, the final version of this module 
comprised material for 10 theoretical and 2 lab-based courses 
in the above areas, as well as the relevant self-assessment 
exams and case-studies reading. 

III. QUALITY ASSURANCE POLICY  
Since NEREUS aims to provide a complete accredited 

curriculum, the adopted quality assurance policy requires 
each module to undergo an iterative assessment of internal 
and external evaluation for maximizing its quality, before 
been submitted for recognition/accreditation to the relevant 
HEI’s bodies as well as to national Quality Assurance and 
Accreditation Agencies (at the project’s closure phase). In 
this direction, after the design and initial implementation of 
each module (e.g., version 1.x), the NEREUS project 
management committee (PTC) submits the corresponding 
educational material for quality evaluation to internal and 
external experts stemming from the academic and the 
industrial sectors. The former constitute the internal advisory 
board (IAB) that comprises professors, researchers and 
experienced engineers from partner HEIs, while the latter are 
part of the external advisory board (EAB) with members 
from local authorities, institutions, chambers and industry. 
Among the EAB members are the Heraklion branch of 
“Epaggelmatiki Epistimoniki Enosi Technologikis 
Ekpedefsis Michanikon - EETEM”, the Nicosia branch of 
the “Cyprus Chamber of Commerce and Industry - CCCI”, 
the national branch of “French Institute for Research in 
Computer Science and Automation – INRIA”, the “Malta 
Communications Authority - MCA”, and the “London 
Chamber of Commerce and Industry - LCCI”. Both IAB and 
EAB share their opinions to NEREUS PTC and provide 
feedback towards optimizing the modules’ quality, such as 
courses’ structure and volume, content interdependencies and 
overlaps, interconnections between theoretical and practical 
training, etc. Comments and annotations suggested by 
EAB/IAB for modifying the initial content are fed-back to 
the PTC, which takes the responsibility of incorporating 
them into the relevant course material. As soon as the new 
version of the module is created (e.g., version 2.x), the PTC 
prepares the corresponding Intensive Course (i.e. short term 
teaching activities/lectures, each one of five days-long in the 
form of Spring and Autumn Schools), which aims to assess 
the implemented material by both undergraduate and 
postgraduate students, and collect feedback for optimizing 
the courses’ content and learning outcomes. Students’ 
comments and suggestions are collected after each lecture by 
the corresponding professor, but also and most predominant 
through specially designed questionnaires that are handed to 
students the last day of the Intensive Course. Following the 
analysis of this students’ feedback/comments, the PTC 

prepares a new version of the module (e.g., version 3.x), 
which is submitted to the funding authority (State 
Scholarships Foundation of the Greek Ministry of Education 
– IKY) for further evaluation, before the final version is 
released. Fig. 1 depicts the overall structure of the quality 
assurance policy adopted by NEREUS, presenting the 
involved evaluation bodies (internal and external), and their 
interactions with the PTC (evaluation steps) towards 
producing the corresponding version of each module’s 
educational material. 

 

 
Fig. 1.  NEREUS quality assurance policy and involved bodies 

Based on the adopted quality assurance policy, NEREUS 
has created (until now) the educational material for two 
Intellectual Outputs (ICs), which has already gone through 
most steps of evaluation (i.e., up to version 3.x), except the 
last one, waiting for comments and final approval from the 
funding authority (IKY), before delivering the final version. 
In this context, the next Section elaborates on the creation of 
the existing version of each module’s material (i.e., version 
3.x), which is based on feedback received during the 
corresponding Intensive Course. Although the previous 
evaluation steps are also important (i.e., internal and external 
assessment by EAB/IAB), they are beyond the scope of this 
paper.   

IV. QUALITY EVALUATION BY REAL/ACTUAL AUDIENCE  

A. Intensive Course organization and audience selection 
As soon as versions 1.x and 2.x of each module’s 

material is finalized, NEREUS organized the corresponding 
Intensive Course (IC) at the premises of one partner HEI, for 
gathering feedback from real/actual audience on the quality 
of the educational content and for receiving input concerning 
the learning/training method. Within the framework of 
ERASMUS+ and the project’s objectives, this audience was 
comprised of students stemming from all partner HEIs. 
However, due to the limited budget of the project for 
students’ travel/subsistence expenses, each HEI could only 
be represented with up-to five students in the Intensive 
Course, except for the hosting university that could be 
represented by more students. Additionally, considering the 
large number of student-applications (requesting to 
participate in an IC abroad) and taking into account that the 
students’ capacity to follow the Intensive Course is of major 
importance, a selection of the best students was inevitable. In 



this context, students were selected in terms of their 
academic attributes, theoretical background and practical 
skills, as well as on their capacity to assess courses, 
including: i) student’s record requiring at least 70% in 
Telecommunications, Multimedia, Informatics and 
Networks, so that they may follow the multidisciplinary 
courses, ii) know-how in experimentation so that they can 
participate/accomplish laboratory tests, iii) previous 
experience in evaluating courses in order to provide valid 
and valuable comments, and iv) knowledge of the English 
language, requiring students’ to hold at least level B1 
certificate so that they can easily follow the implemented 
material and the lectures. Furthermore, applicants were 
interviewed by the responsible NEREUS professor at the 
corresponding HEI, to verify their willingness to participate 
and their commitment on the IC’s objectives. The final 
student pool comprised both undergraduates and post 
graduates, since the evaluation policy requires a mixture of 
them to be present at the Intensive Course. 

B. Statistics on the two implemented ICs   
Until now, two ICs have been implemented, the first one 

(IC1) at the University of Malta (UoM) focused on “novel 
media coding and green transport mechanisms”, and the 
second one (IC2) at the Technological Educational Institute 
of Crete (TEIC) focused on “open network architectures with 
service orchestration”. Each IC (five days-long from Monday 
to Friday) comprised 3 sessions/courses per day from 09:00 
to 16:00 (each one of being 2hours long), with short breaks 
of 15 minutes long between them and 1 hour for lunch 
(13:00 to 14:00). The morning sessions (09:00 to 13:00) 
were devoted to lecturing of theoretical content, while the 
afternoon material comprised practical training on relevant 
laboratory experiments. Furthermore, at the end of each day, 
students were offered a two-hours slot (16:00 to 18:00) for 
further reading and discussions with the lecturers.   

A total number of 51 students participated in both ICs, 
out of which 13 were stemming from UoM, 13 from TEIC, 
10 from BxINP, 8 from UoN and another 7 from partner 
UoK. Furthermore, 27% were female (14 students) and 73% 
male (37 students), spanning across both undergraduate and 
post-graduate levels of studies (36 students at BEng/BSc and 
15 at MSc). Fig. 2 presents the number of students that 
participated in the ICs sorted by partner HEI, Fig. 3 is a 
graphical representation of their gender, while Fig. 4 depicts 
their distribution among the two levels of studies.  

 
Fig. 2. Number of students in the ICs sorted by partner HEI 

 
Fig. 3. Students’ gender in the NEREUS Intensive Courses  

 

 
Fig. 4. Students’ academic level in NEREUS Intensive Courses 

From the above, it becomes evident that the blend of 
selected students could constitute a valuable source for 
gathering comments and feedback that will be used towards 
maximizing each module’s quality and optimizing the 
learning methods/outcomes. Indeed, this was verified by 
collecting and analyzing the assessment results obtained not 
only the last day of each IC through multiple choices 
questionnaires and fields for free text, but also during the 
courses as oral remarks/comments to the lecturer.  

C. Evaluation of IC1 and actions taken 
As already mentioned, IC1 took place at UoM’s premises 

in Malta, with 26 students in total. Although it was 
mandatory for all of them to participate in the evaluation 
process and provide their feedback, only 20 students carried-
out the assessment, with the remaining 6 not providing any 
input at all. Further analysis on the evaluation forms 
indicated that 1 student from each participating HEI did not 
reply to the evaluation request, which corresponds to an 
average of 20% “deny-to-answer”. 

Students were initially requested to evaluate the IC in 
terms of academic/learning results and in terms of personal 
outcomes. For this end, they had to respond to two questions 
with the possible answers to be selected from a drop-down 
menu, ranging from “1” (as negative judgment) to “5” (as 
excellent judgment). These initial questions were interrelated 
with a third one concerning the overall quality of the IC, but 
appearing at the end of the evaluation form. This was done in 
purpose in order to assess the student’s dedication during the 
assessment process, as well as to verify their integrity in 
answering them. Table I presents the evaluation results 
delivered by the 20 students in these three questions. The 



small deviations observed among the provided answers, 
verified an overall IC quality as of “Very good", while 
further analysis on the evaluation forms indicated that most 
“Excellent” judgments were provided by postgraduate 
students.  

TABLE I.  OVERALL QUALITY OF IC1 

 
Judgment 

Counted answers 
Academic 
outcomes  

Personal 
outcomes  

Overall 
evaluation  

Negative  0 0 0 

Poor 0 0 0 

Good 1 3 0 

Very good 12 11 13 

Excellent 7 6 7 

 

The second set of questions was focused on evaluating 
the pedagogical aspects of the IC, as a matter of the teaching 
methods and the required effort that students had to dispose 
in order to follow it. For this reason a set of four questions 
were provided, where the possible answers had to be selected 
from a drop-down menu, ranging from “1” (as negative 
judgment) to “5” (as excellent judgment). Analysis of the 
collected answers (see Table II) indicated that although the 
learning method was encouraging enough the students to 
participate in the IC, the pace of course was quite hard for 
about 40% of them and they could not follow it (8 answers in 
the “Poor” and “Good” judgment). Additionally, 35% 
expressed the opinion that the workload was more-or-less 
high to cope with in such a short time (7 answers in the 
“Poor” and “Good” judgment), while 30% of the students 
indicated that much time was spent for lecturing/teaching 
and not enough for discussions and interaction with the 
lecturer.  The above findings were also verified through oral 
discussions during the IC between the students and the 
lecturers, as well as by the comments provided as free-text in 
the evaluation form the last day of the IC. More specifically, 
among the indicative comments were: a) shorter 
presentations and more interaction with students, b) more 
class participation would be helpful, c) longer break between 
the lessons/sessions, and d) maybe less content and more 
interaction. 

TABLE II.  OVERALL QUALITY OF THE PEDAGOGICAL METHOD IN IC1 

 
Judgment 

Counted answers 
Learning 
methods 

encouraged 
participation 

Pace of the 
course 

Course 
workload 

Number 
of hours 
taught 

Negative  0 0 0 0 

Poor 0 2 1 1 

Good 8 6 6 5 

Very good 9 9 8 8 

Excellent 3 3 5 6 

 

Based on the evaluation results and towards improving 
the pedagogical process, NEREUS PTC elaborated on the 
corrective actions that could accommodate students’ 

comments without reducing the overall quality and integrity 
of the existing material, including revision of the educational 
content and re-planning of its teaching. For this reason, each 
course was revised in order to identify possible reductions in 
the volume of its content. In this way, students would put 
less effort to follow it, and re-planning of the lecturing hours 
was investigated so that more time is offered for discussions 
and interaction with the lecturer. In this context, part of the 
theoretical content was replaced with text and guidelines for 
further reading (e.g. bibliography), while other parts were 
introduced as notes to laboratory-based experiments. Also, 
towards reducing the overall course load, part of the material 
was replaced by use-case studies discussed in the classroom, 
or by self-assessment exams that students may conduct at 
home. As a result of the above modifications, the new 
version of the educational material had 20% less content to 
be taught (e.g. an average of 50 slides per course instead of 
60 in the previous version), alleviating the in-class effort and 
extending the time for discussions by at last the same 
amount, besides offering more chances for in-class 
interaction with the lecturer.  

D. Evaluation of IC2 and actions taken 
Taking into account the evaluation comments provided 

by students in IC1, the educational material for IC2 was 
implemented (since the early versions of it) in such a way, to 
put  is put less workload during the taught courses and more 
time for discussions and interactions with the lecturers is 
offered. In this context, the second IC took place at TEIC’s 
premises in Heraklion, Crete, with 25 students in total. 
Again, although it was mandatory for all of them to 
participate in the evaluation process, 3 of them did not 
provide any input at all, which corresponds to an average of 
about 13% “deny-to-answer”, however significantly reduced 
compared to the previous IC. Students were initially 
requested to evaluate IC2 in terms of academic/learning 
results, their personal outcomes, as well as its overall quality. 
The same three questions (as in IC1) were requested, with 
the possible answers in a drop-down menu, ranging from “1” 
(as negative judgment) to “5” (as excellent judgment). Table 
III presents the evaluation results in this category, where the 
small deviations observed verify an overall IC quality as of 
“Very good". 

TABLE III.  OVERALL QUALITY OF IC2 

 
Judgment 

Counted answers 
Academic 
outcomes  

Personal 
outcomes  

Overall 
evaluation  

Negative  0 0 0 

Poor 0 0 0 

Good 2 3 2 

Very good 13 9 7 

Excellent 7 10 13 

 

The second set of questions was focused on evaluating 
the pedagogical aspects of IC2, as a matter of the teaching 
methods and the required effort that students had to put in 
order to follow it. The same set of four questions, as in IC1, 
was requested. Analysis of the collected answers (see Table 
IV) indicated that the changes adopted since the first IC 
significantly improved the overall quality of learning 



process, by encouraging students to participate in the IC, 
with reasonable pace of course and only 13% students 
finding it hard (3 answers in the “Good” judgment). 
Additionally, only 18% considered the workload as high (4 
answers in the “Good” judgment), while 9% indicated that 
less time should have been spent for taught hours and more 
for discussions and interaction with the lecturer.  The above 
findings were also verified through oral discussions during 
IC2, as well as by the comments provided through free-text. 
The most interesting finding, however, was the students’ 
request for more laboratory-based experimentation. Among 
the indicative comments were: a) more group laboratory 
assignments instead of exams, b) best way to learn is through 
building something on your own than reading its theory, c) 
maybe a more hands-on approach, for example more time 
dedicated to labs in order to try what we learned would be 
appreciated.  

TABLE IV.  OVERALL QUALITY OF THE PEDAGOGICAL METHOD IN IC2 

 
Judgment 

Counted answers 
Learning 
methods 

encouraged 
participation 

Pace of the 
course 

Course 
workload 

Number 
of hours 
taught 

Negative  0 0 0 0 

Poor 0 0 0 0 

Good 5 3 4 2 

Very good 12 13 11 14 

Excellent 5 6 7 6 

 

Following the IC2 evaluation results and towards 
accommodating students’ comments for more laboratory 
based work, NEREUS PTC discussed on potential 
solutions/amendments to be applied on the existing version 
of material so that more practical training is provided, 
without degrading the overall quality and integrity of the 
existing courses. However, the discussions revealed that the 
largest part of laboratory based work (if not all) cannot be 
modified due to the nature of the designed tests/experiments 
and their requirements for specialized equipment such as 
high-cost software and hardware, large configurations and 
sophisticated state-of-the-art tools.  

V. CONCLUSIONS AND FUTURE WORK 
This paper discussed the results from the first year 

implementation of NEREUS, focusing on two Intellectual 
Outputs (modules) and their evaluation by actual audience 
through the corresponding Intensive Courses. It initially 
presented each module’s implementation process and the 
structure of the corresponding educational/training material, 
and elaborated on the methodology/policy adopted for 
assessing the quality of the provided content by internal and 
external evaluators (EAB/IAB). Following this policy, the 
paper described the implementation of two short-term 
teaching activities, each one of five days-long in the form of 
Spring and Autumn Schools, which took place in Malta and 
Crete for evaluating each module’s quality by actual/real 
audience. Although the sample of the collected input is 
relatively small (i.e. about 25 students in each IC) mainly 
due to economic reasons (e.g. limited budget for the 

travelling students), it provided indicative results on the 
overall quality of the produced material, and useful feedback 
on the actions to be taken for enhancing it and meeting the 
learning outcomes. As a result, NEREUS now has the pre-
final version of the content for the two Intellectual Outputs’, 
while waiting for comments and final approval by the 
funding authority (IKY). Similar implementation and quality 
assurance processes will also be applied to the remaining 
three Intellectual Outputs of NEREUS, so that the entire 
curriculum can be submitted for recognition/accreditation to 
the relevant HEI’s bodies, as well as to the national Quality 
Assurance and Accreditation Agencies (at the project’s 
closure phase) is of high quality. Towards this direction, one 
of the next major steps is the realization of a multiplier event 
with the participation of more than 100 students from the 
participating HEIs, as well as with stakeholders from the 
industrial sector and academic staff from other European 
HEIs that have liaison and partnership under the ERASMUS 
framework. This multiplier event is scheduled at the closing 
phase of the project with a twofold target; on one hand, to 
disseminate NEREUS results to the wider public, on the 
other to collect feedback on the quality of the final versions 
of the entire educational/training material.  
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